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Abstract: There has been a long tradition of research aimed at teachers and their 
professional development in educational and social contexts conducted continuously 
by both international and Czech research community. In terms of frequency and 
intensity of the research interest, two areas or stages of teachers’ professional 
development are most focused on: a novice teacher and an expert teacher. The fact 
that studies on future teachers and the transformation of students of teaching into 
teachers are only few and far between deprives teacher education, both its theory 
and practice, of much needed in-depth insight into these stages. This study highlights 
two points: Firstly, the evidence of Czech researchers’ low interest in conducting 
research into teacher education from within, and secondly, the fact that individual 
stages of professional development of future teachers can be examined and 
described. It is particularly vital to encompass the early professional development 
stage when substantial changes in the attitude of beginner students of teaching to 
themselves as well as to teacher education and practice take place; a student role 
is redeϐined. Pointing research interest to this direction results in two outcomes. It 
leads to recognising a human being within a teacher student; moreover, it provides 
grounds for authentic and individualised interventions into students’ professional 
development at faculties of education. 
Keywords: teacher education, expert teacher, novice teacher, stages of pre-service 
education, student teacher, teaching profession
Inquiries into teacher profession constitute a vital part of educational 
research in both past and present. A teacher in one of the stages of professional 
development, be it a novice teacher, an advanced beginner, a competent 
teacher or an expert teacher (Berliner, 1995), is brought into focus of such 
research. These attributes depict professionals in the ϐield of education and 
1 This paper was ϐinanced by Speciϐic research project conducted at the Department of 
Pedagogy and Psychology, UHK 22/07/2013.
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skills related to education (cf. Štech, 1995), differing from one another by the 
quality of their teaching. 
Digging deeper into the Czech educational research available, we come to 
conclusion that it is either the novice or expert stage of teachers’ professional 
development that stands in the centre of interest, i.e. the utmost ends of the 
spectrum. The question is why it is so. There are two possible explanations. 
For example, as Píšová (2010) puts it, expert performance can be compared 
with the teaching of a novice teacher (in terms of content knowledge, 
methodology, teacher skills and roles). The other fact is that a growing 
number of supportive theories enhance insight into both professional groups. 
These theories not only provide background for research but also stem from 
it retrospectively, e.g. Schön’s reϐlective practice model (1983), Wallace’s 
model of applied science (1994) or Brooks and Sikes’s competence-based 
model (1997). 
However, there are differences, both fundamental and minor, between these 
two areas of research on teacher education. We aim to highlight dissimilarities 
in the examined phenomena. While the expert stage of professional 
development is studied by means of analyses of features of teaching in the 
context of cognitive as well as psychological and instructional interactions, 
i.e. autonomy, anticipation of situations at hand and their solutions, lesson 
planning, knowledge base etc. (Píšová, 2010), research into novice teachers 
is rather different in many respects. As Kagan (1992, In Píšová, 2010) 
summarises: novice teachers take the pupil variable into consideration for 
the ϐirst time while carrying out their teaching plans, they shift their attention 
from “self” to teaching and pupils, standardise educational processes used 
and gradually gain the ability to solve problems that may suddenly arise.
In recent studies on novice teachers the difference in their perception of 
developmental stages was pinpointed in three senses: me and the purpose 
of my pre-service education for my teaching (Urbánek, 2005), me and the 
conditions for my survival (Berliner, 1995; Juklová, 2009), me and my future 
expertise (Wiegerová et al., 2012; Chlebíková, 2013). Furthermore, there is 
another important attribute of research into novice teachers. In contrast to 
research into expert teachers, the research studies tend to aim at social and 
interactional aspects more as well as subjective aspects of growing into the 
role of a teacher (Gavora, 2008; Juklová, 2009; Chlebíková, 2013).
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The two dominant topics outlined above prove increasing interest in 
particular stages of one’s journey towards professional role of a teacher. 
Nevertheless, these stages are not being examined exclusively. In this respect, 
Janík et al.’s review (2009) must be mentioned as it describes the ϐield of 
Czech research (not only) into teacher education and proves the relevance of 
particular research areas as well as current trends in the presented studies. 
The interest in the teacher personality is further reϐlected in research into 
teacher identity (Lukas, 2007), critical incidents in the course of teacher 
professional development (Švaříček, 2011), or teachers at the ϐinal stages of 
their professional careers (Lazarová, 2011).
However, the state of the art in research conducted in the Czech Republic 
documents the fact that apart from intense interest in a novice and expert 
teacher, there is little research carried out into other stages of professional 
development, especially the stages of pre-service education and the pathway 
from a beginner student teacher on the one hand to a competent teacher 
on the other. There are numerous reasons why to be interested in student 
teachers at particular stages of their development in the course of teacher 
education. 
Let us depict three fundamental views:
•  Students’ professional development progresses in gradual stages out -
lined in the curricula of particular degree programmes, however, the 
development is not linear and each student adopts their own pace (Gross-
mann, 1995).
•  The process of teacher professional development is full of impalpable 
changes; research into pre-service education may aim at distinguishing 
identiϐiers of such individual changes and, subsequently, those identiϐiers 
can serve as a basis for much-needed interventions (cf. Štech, 1995).
•  A parallel should be drawn between educational research and its 
connection with theory where theory provides background for empirical 
studies and subsequently stems from the results of those studies as well. 
Similarly, teacher education should draw from research results and, at 
the same time, teacher professional development ought to result from an 
intersection of curriculum of a degree programme on the one hand and 
a future teacher’s potential on the other (one’s presuppositions, limits, 
mindset etc.).
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So far the text attempted to demonstrate that in a broad context Czech 
research proves an interest in teacher professional development in all its 
stages, on the other hand, most attention is paid to the extreme poles of the 
teacher post-graduate professional paths. This paper aims to outline the areas 
of research interest in pre-service stage of teacher professional development 
and to answer the following questions brieϐly:
•  What are researchers most interested in and which stages of future 
teachers’ pre-service development are involved?
• How can research be described and how its ϐindings can be interpreted?
•  Which stages of pre-service teacher education are neglected by researchers 
at present?
•  If, as predicted, focus should be shifted to early professional development, 
i.e. a future teacher as a beginner and advanced beginner student, what 
are the stages on the pathway to the teaching profession?
The main idea behind further description of the teacher profession through 
the lens of selected research studies was an observation of the change in 
student role in its particular stages. Let us present the following ϐindings 
at this point: based on relevant resources and our knowledge of the main 
areas of research in the Czech context, 6 basic stages of teacher professional 
development were identiϐied in teacher education:
• orientation: teacher education applicant; 
• motivation: beginner student teacher;
•  ϔirst redeϔinition: student teacher redeϐining his/her social-personality 
role;
•  second redeϔinition: student teacher redeϐining his/her didactic and 
reϐlective role;
• competence: graduate;
• opening up to the profession: novice teacher.
Designation of those epistemological changes was essential in order to be 
able to systematise the selected examples of research into teacher education 
as well as to detect the intensity of research interest and its direction 
(Table 1).
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1 Student teacher in research: A review
1.1 Procedure
Table 1 summarises 20 examples of research studies on teacher pre-service 
education in order to cover the period between approximately the end of the 
1990s until present. Basic criteria for the selection of the research studies 
ought to be presented:
(a) Examples of good research practice;
(b)  covering the whole range of the six stages of teacher professional 
development;
(c)  examples of research conducted by researchers of authority who have 
been long engaged in research on teacher education;
(d)  representation of the time period in which the research studies were 
conducted;
(e)  addition to a complete overview = ensuring time and content continuity 
in research on future teachers. 
It is apparent that the selected research studies only serve as an illustration 
of research on pre-service teacher education as it has been a complex and 
dynamic process in the last two decades or so. This notion is supported 
by Lukášová-Kantorková’s ϐindings, for example (2003, p. 195), who 
analysed 9 subsequent Czech Educational Research Association conference 
proceedings. There she identiϐied 525 papers altogether, out of which 35.4% 
were aimed at research on a teacher and teacher education conducted by 
128 researchers. There are several state-of-the-art surveys, for instance by 
Janík (2010a, 2010b) on the main points of research focus in the area of 
teacher education nowadays.
Our aim was to establish which stages of pre-service education the interest 
of particular researchers lay in and who the respondents were; the aims of 
the studies were depicted, research instruments described and the results 
presented; last but not least, theoretical background serving as a basis for 
the research was focused on in Table 1 (see below).
791A student teacher on the pathway …
Ta
b
le
 1
 
Ex
am
pl
es
 o
f C
ze
ch
 re
se
ar
ch
 st
ud
ie
s i
nt
o 
te
ac
he
r p
re
-s
er
vi
ce
 e
du
ca
tio
n 
Stage: 
Student role
Reference
Ke
y 
w
or
ds
Pr
im
ar
y 
ai
m
s 
of
 
st
ud
y
Th
eo
re
ti
ca
l 
ba
ck
gr
ou
nd
Re
sp
on
de
nt
s 
/ 
re
se
ar
ch
 s
am
pl
e
Re
se
ar
ch
 
m
et
ho
ds
 /
 
in
st
ru
m
en
ts
Re
su
lts
Orientation: teacher education applicant 
Havlík (1995)
Te
ac
h
in
g 
p
ro
fe
ss
io
n
, 
p
ro
fe
ss
io
n
al
 
p
ro
sp
ec
ts
, 
m
ot
iv
at
io
n
, 
te
ac
h
er
 e
d
u
ca
ti
on
 
p
ro
gr
am
m
e 
ap
p
li
ca
n
t,
 
u
n
iv
er
si
ty
 s
tu
d
en
t
To
 e
xp
lo
re
 m
ot
iv
es
 
fo
r 
op
ti
n
g 
fo
r 
a 
te
ac
h
er
 e
d
u
ca
ti
on
 
p
ro
gr
am
m
e,
 t
o 
ex
p
lo
re
 p
ro
fe
ss
io
n
al
 
p
ro
sp
ec
ts
 a
n
d
 
p
os
si
b
il
it
ie
s 
fo
r 
fu
tu
re
 e
m
p
lo
ym
en
t 
n/
a
2
2
7
 a
p
p
li
ca
n
ts
 
(y
ea
r 
1
9
9
4
),
 4
6
9
 
ϐi
rs
t 
ye
ar
 s
tu
d
en
ts
 
at
 t
h
e 
Fa
cu
lt
y 
of
 E
d
u
ca
ti
on
 
Ja
n
 E
va
n
ge
li
st
a 
P
u
rk
yn
ě 
U
n
iv
er
si
ty
 a
n
d
 
C
h
ar
le
s 
U
n
iv
er
si
ty
 
in
 P
ra
gu
e
D
oc
u
m
en
t 
an
al
ys
is
, 
q
u
es
ti
on
n
ai
re
 
su
rv
ey
 li
n
ke
d
 t
o 
en
tr
an
ce
 e
xa
m
s,
 
th
e 
sa
m
e 
q
u
es
ti
on
n
ai
re
 
fo
r 
ϐi
rs
t-
ye
ar
 
st
u
d
en
ts
In
te
re
st
 in
 t
ea
ch
er
 e
d
u
ca
ti
on
 
p
ro
gr
am
m
e 
is
 d
if
fe
re
n
ti
at
ed
 
ac
co
rd
in
g 
to
 s
u
b
je
ct
s,
 
fa
m
ily
 t
ra
d
it
io
n
 h
as
 a
 s
tr
on
g 
in
ϐl
u
en
ce
, i
n
 p
ri
m
ar
y 
ed
u
ca
ti
on
 
p
ro
gr
am
m
es
 w
om
en
 h
av
e 
h
ig
h
er
 m
ot
iv
at
io
n
, p
ro
fe
ss
io
n
al
 
p
ro
sp
ec
ts
 a
re
 in
d
iv
id
u
al
Kocúrová (2005)
M
ot
iv
at
io
n
, c
h
oi
ce
 
of
 t
ea
ch
in
g 
as
 
a 
ϐi
el
d
 o
f s
tu
dy
, 
vo
ca
ti
on
al
 
an
ti
ci
p
at
io
n
s 
To
 d
et
er
m
in
e 
in
ce
n
ti
ve
s 
an
d
 
m
ot
iv
at
io
n
 fo
r 
th
e 
ca
re
er
 c
h
oi
ce
 
n/
a
1
0
7
 a
p
p
li
ca
n
ts
 
fo
r 
th
e 
d
eg
re
e 
p
ro
gr
am
m
es
 
of
 t
ea
ch
in
g 
fo
r 
p
ri
m
ar
y 
sc
h
oo
l 
an
d
 s
oc
ia
l w
or
k 
N
on
-
st
an
d
ar
d
is
ed
 
q
u
es
ti
on
n
ai
re
 
w
it
h
 c
lo
se
d
-
en
d
ed
 a
n
d
 
se
m
i-
cl
os
ed
-
en
d
ed
 
q
u
es
ti
on
s 
M
ot
iv
at
io
n
: w
or
ki
n
g 
w
it
h
 
ch
il
d
re
n
, o
b
ta
in
in
g 
a 
u
n
iv
er
si
ty
 
d
eg
re
e,
 in
te
re
st
 in
 h
u
m
an
it
ie
s,
 
in
co
n
si
st
en
t 
an
ti
ci
p
at
io
n
s 
co
n
ce
rn
in
g 
th
e 
p
ro
fe
ss
io
n
 
(a
b
ou
t 
p
ri
m
ar
y 
ed
u
ca
ti
on
 le
ve
l, 
ab
ou
t 
fu
rt
h
er
 s
tu
d
ie
s)
792 Tomáš Svatoš
Motivation: beginner student teacher
Janík (2005)
Te
ac
h
er
 e
d
u
ca
ti
on
, 
p
ed
ag
og
ic
al
 
kn
ow
le
d
ge
, 
p
ed
ag
og
ic
al
 
co
n
te
n
t 
kn
ow
le
d
ge
To
 d
es
cr
ib
e 
th
e 
co
n
te
n
t 
of
 fu
tu
re
 
p
ri
m
ar
y 
sc
h
oo
l 
te
ac
h
er
s’
 p
ed
ag
og
ic
al
 
kn
ow
le
d
ge
Sh
u
lm
an
’s
 t
h
eo
ry
 
of
 t
ea
ch
er
s’
 
p
ro
fe
ss
io
n
al
 
kn
ow
le
d
ge
1
0
3
 fu
tu
re
 
p
ri
m
ar
y 
sc
h
oo
l 
te
ac
h
er
s’
 in
 
th
e 
ϐi
rs
t 
ye
ar
 
at
 t
h
e 
Fa
cu
lt
y 
of
 E
d
u
ca
ti
on
, 
M
as
ar
yk
 
U
n
iv
er
si
ty
 
O
ri
gi
n
al
 
q
u
es
ti
on
n
ai
re
 
on
 p
ed
ag
og
ic
al
 
kn
ow
le
d
ge
 
(u
n
ϐi
n
is
h
ed
 
se
n
te
n
ce
s,
 
co
n
ce
p
t 
m
ap
p
in
g,
 c
as
e 
st
u
dy
)
K
n
ow
le
d
ge
 a
b
ou
t 
st
u
d
en
ts
 w
as
 
th
e 
m
os
t 
re
p
re
se
n
te
d
 c
at
eg
or
y,
 
fo
llo
w
ed
 b
y 
co
n
te
n
t 
kn
ow
le
d
ge
, 
kn
ow
le
d
ge
 a
b
ou
t 
ai
m
s 
of
 
ed
u
ca
ti
on
, t
h
e 
le
as
t 
re
p
re
se
n
te
d
 
w
as
 k
n
ow
le
d
ge
 o
f c
on
te
xt
s 
of
 
ed
u
ca
ti
on
 
Stuchlíková (2006)
P
ro
fe
ss
io
n
al
 
id
en
ti
ty
, i
m
p
li
ci
t 
th
eo
ri
es
 o
f 
te
ac
h
in
g,
 a
n
xi
et
y,
 
re
p
re
ss
iv
e 
co
p
in
g 
st
yl
e,
 im
p
li
ci
t 
m
ot
iv
at
io
n
 
To
 id
en
ti
fy
 a
n
d
 
an
al
ys
e 
im
p
li
ci
t 
m
ot
iv
es
 o
f s
tu
d
en
ts
 
at
 t
h
e 
b
eg
in
n
in
g 
of
 
th
ei
r 
st
u
d
ie
s
T
h
eo
ry
 o
f i
m
p
li
ci
t 
p
ro
ce
ss
es
 
(M
at
h
ew
s,
 R
ou
-
se
ll,
 S
te
rn
b
er
g,
 
To
rf
f)
 im
p
li
ci
t 
m
ot
iv
at
io
n
 (
K
eh
r)
Fi
rs
t-
ye
ar
 
st
u
d
en
ts
: 8
2
 
st
u
d
en
ts
 o
f 
p
ri
m
ar
y 
sc
h
oo
l 
te
ac
h
in
g,
 9
5
 
st
u
d
en
ts
 o
f l
ow
er
 
se
co
n
d
ar
y 
sc
h
oo
l 
te
ac
h
in
g
M
M
G
 
q
u
es
ti
on
n
ai
re
 
(S
ok
ol
ow
sk
y 
et
 a
l.)
, P
C
I 
q
u
es
ti
on
n
ai
re
 
(K
li
n
ge
r, 
M
an
, &
 
St
u
ch
lí
ko
vá
) 
Fu
tu
re
 lo
w
er
 s
ec
on
d
ar
y 
sc
h
oo
l 
te
ac
h
er
s 
d
is
p
la
y 
gr
ea
te
r 
fe
ar
 o
f 
fa
il
u
re
 a
n
d
 h
ig
h
er
 p
er
fo
rm
an
ce
 
m
ot
iv
at
io
n
, f
u
tu
re
 p
ri
m
ar
y 
sc
h
oo
l t
ea
ch
er
s 
id
en
ti
fy
 
th
em
se
lv
es
 w
it
h
 t
h
ei
r 
fu
tu
re
 
p
ro
fe
ss
io
n
 m
or
e 
an
d
 t
h
ei
r 
p
er
so
n
al
 g
oa
ls
 a
re
 o
n
 h
ig
h
er
 
le
ve
l
Svatoš (2012)
Te
ac
h
er
 
p
ro
fe
ss
io
n
al
 
d
ev
el
op
m
en
t,
 p
re
-
se
rv
ic
e 
ed
u
ca
ti
on
, 
b
eg
in
n
er
 s
tu
d
en
ts
, 
st
u
d
en
t 
p
or
tf
ol
io
To
 d
et
er
m
in
e 
m
ot
iv
at
io
n
 t
o 
st
u
dy
, 
id
en
ti
fy
 e
xp
ec
ta
ti
on
s,
 
d
es
cr
ib
e 
re
sp
on
d
en
ts
’ 
co
m
m
u
n
ic
at
iv
e 
se
lf
-i
m
ag
e,
 c
om
p
ar
e 
p
op
u
la
ti
on
s 
of
 
2
0
0
1
/2
0
1
1
Se
lf
-e
fϐ
ic
ac
y 
th
eo
ry
 (
B
an
d
u
ra
) 
3
7
1
 b
eg
in
n
er
 
st
u
d
en
ts
 o
f 
te
ac
h
in
g 
(d
iv
id
ed
 
in
to
 t
w
o 
sa
m
p
le
s 
w
it
h
 a
 1
0
-y
ea
r 
ga
p
)
N
on
-
st
an
d
ar
d
is
ed
 
st
ru
ct
u
re
d
 
m
u
lt
ip
le
 
q
u
es
ti
on
n
ai
re
s 
P
oF
oS
, 
q
u
an
ti
ta
ti
ve
 
an
d
 q
u
al
it
at
iv
e 
an
al
ys
is
 
of
 s
tu
d
en
t 
p
or
tf
ol
io
M
ot
iv
at
io
n
 fo
r 
th
e 
ch
oi
ce
 o
f 
te
ac
h
in
g 
as
 a
 p
ro
fe
ss
io
n
 h
as
 
ch
an
ge
d
: s
h
if
t 
fr
om
 s
oc
ia
l 
si
gn
iϐ
ic
an
ce
 t
ow
ar
d
s 
p
er
so
n
al
 
va
lu
es
; e
xp
ec
ta
ti
on
s 
d
if
fe
r 
to
o:
 in
cr
ea
si
n
g 
n
ee
d
 t
o 
ob
ta
in
 
a 
u
n
iv
er
si
ty
 d
eg
re
e 
as
 a
 p
ro
of
 
of
 p
er
so
n
al
 q
u
al
it
ie
s,
 in
cr
ea
si
n
g 
in
te
re
st
 in
 m
or
e 
co
m
p
le
x 
kn
ow
le
d
ge
 o
f t
ea
ch
in
g 
as
 o
n
e’
s 
fu
tu
re
 p
ro
fe
ss
io
n
 
793A student teacher on the pathway …
First redeϐinition: student teacher redeϐining his/her social-
personality role
Nezvalová (2000)
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st
u
d
en
ts
: t
ea
ch
in
g 
is
 r
at
h
er
 m
or
e 
ch
al
le
n
gi
n
g,
 
cr
u
ci
al
 m
om
en
t 
in
 t
h
e 
2
n
d
 y
ea
r, 
d
is
en
ch
an
tm
en
t,
 im
p
or
ta
n
ce
 
of
 c
on
ti
n
u
ou
s 
tr
ai
n
in
g;
 v
ar
io
u
s 
at
ti
tu
d
es
: m
or
e 
n
eg
at
iv
e 
in
 
la
n
gu
ag
e 
sp
ec
ia
li
sa
ti
on
s
Juklová (2009)
St
u
d
en
t,
 s
el
f-
re
ϐl
ec
ti
on
, 
p
ro
fe
ss
io
n
al
 
id
en
ti
ty
, m
ot
iv
at
io
n
, 
q
u
al
it
at
iv
e 
an
al
ys
is
To
 d
et
er
m
in
e 
m
ot
iv
at
io
n
 fa
ct
or
s 
fo
r 
ch
oi
ce
 o
f c
ar
ee
r, 
d
es
cr
ib
e 
p
ro
fe
ss
io
n
al
 
go
al
s 
an
d
 e
m
ot
io
n
s 
re
la
te
d
 t
o 
th
e 
p
ro
fe
ss
io
n
 
Se
lf
-e
fϐ
ic
ac
y 
th
eo
ry
 (
B
an
d
u
ra
, 
B
la
tn
ý)
4
4
 s
ec
on
d
-y
ea
r 
st
u
d
en
ts
 o
f 
va
ri
ou
s 
ϐi
el
d
s 
of
 
te
ac
h
in
g 
fo
r 
lo
w
er
-
se
co
n
d
ar
y 
an
d
 
u
p
p
er
-s
ec
on
d
ar
y 
sc
h
oo
ls
, i
n
 t
h
e 
co
n
te
xt
 o
f t
ea
ch
in
g 
p
sy
ch
ol
og
ic
al
 
d
is
ci
p
li
n
es
 
W
ri
tt
en
 s
el
f-
re
ϐl
ec
ti
on
 
to
ge
th
er
 w
it
h
 
se
lf
-p
ro
gn
os
is
, 
q
u
al
it
at
iv
e 
an
al
ys
is
, 
in
te
rp
re
ta
ti
on
 
by
 m
ea
n
s 
of
 
gr
ou
n
d
ed
 
th
eo
ry
Se
lf
-c
on
ce
p
ts
 m
os
tl
y 
co
n
si
st
 
of
 s
ca
tt
er
ed
 k
n
ow
le
d
ge
 o
u
t 
of
 
co
n
te
xt
 a
n
d
 w
it
h
 n
o 
re
la
ti
on
 t
o 
on
es
’ s
el
ve
s,
 la
ck
 o
f e
xp
er
ie
n
ce
, 
st
u
d
en
ts
 a
re
 o
p
p
os
ed
 t
o 
se
lf
-
re
ϐl
ec
ti
on
, d
on
’t
 s
ee
 it
s 
p
oi
n
t
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Second redeϐinition: student teacher redeϐining his/her didactic and reϐlective role
Hanušová (2005)
M
od
el
s 
of
 t
ea
ch
er
 
ed
u
ca
ti
on
, 
re
ϐl
ec
ti
on
 o
f 
te
ac
h
in
g 
p
ra
ct
ic
e,
 
E
LT
 m
et
h
od
ol
og
y
To
 id
en
ti
fy
 
at
ti
tu
d
es
 a
ft
er
 
te
ac
h
in
g 
p
ra
ct
ic
e,
 
to
 d
et
er
m
in
e 
le
ve
l 
of
 m
et
h
od
ol
og
ic
al
 
re
ad
in
es
s
Im
it
at
io
n
 
p
ro
fe
ss
io
n
al
 
m
od
el
s 
(W
al
la
ce
),
 
re
ϐl
ec
ti
ve
 m
od
el
 
(S
ch
ön
),
 m
od
el
 o
f 
ap
p
li
ed
 s
ci
en
ce
 
(S
te
rn
)
3
1
 fo
u
rt
h
-y
ea
r 
st
u
d
en
ts
 o
f E
n
gl
is
h
 
la
n
gu
ag
e 
te
ac
h
in
g
W
ri
tt
en
 s
tu
d
en
t 
re
ϐl
ec
ti
on
s,
 
m
od
er
at
ed
 
st
u
d
en
t 
e-
le
ar
n
in
g 
fo
ru
m
 
N
ew
 e
xp
er
ie
n
ce
s,
 c
ar
ry
in
g 
ou
t 
on
es
’ o
w
n
 p
re
-c
on
ce
p
ts
 in
 
co
n
tr
as
t 
to
 im
it
at
io
n
 a
s 
a 
m
ea
n
s 
of
 v
al
id
at
io
n
, d
if
ϐi
cu
lt
ie
s 
in
 m
an
ag
in
g 
b
eh
av
io
u
ra
l 
p
ro
b
le
m
s 
ra
th
er
 t
h
an
 fo
cu
s 
on
 
p
ed
ag
og
ic
al
 c
on
te
n
t 
kn
ow
le
d
ge
Píšová (2005)
T
h
eo
ry
 o
f t
h
e 
te
ac
h
in
g 
p
ro
fe
ss
io
n
, 
p
ro
fe
ss
io
n
al
 
d
ev
el
op
m
en
t,
 
p
ro
fe
ss
io
n
al
 
le
ar
n
in
g,
 c
li
n
ic
al
 
ye
ar
, a
ss
is
ta
n
t,
 
m
en
to
r
To
 d
es
cr
ib
e 
d
et
er
m
in
an
ts
 o
f 
st
u
d
en
t 
te
ac
h
er
s’
 
p
ro
fe
ss
io
n
al
 
d
ev
el
op
m
en
t 
d
u
ri
n
g 
cl
in
ic
al
 y
ea
r
Se
le
ct
ed
 t
h
eo
ri
es
 
of
 p
ro
fe
ss
io
n
al
 
d
ev
el
op
m
en
t 
(L
or
ti
e,
 L
a 
B
os
ke
y,
 
E
ra
u
t,
 B
er
li
n
er
, 
K
ag
an
, P
rů
ch
a,
 
Šv
ec
) 
1
5
 s
tu
d
en
t 
te
ac
h
er
s,
 c
li
n
ic
al
 
ye
ar
 2
0
0
1
/2
0
0
2
, 
b
as
ic
 s
ch
oo
ls
 a
n
d
 
gr
am
m
ar
 s
ch
oo
ls
E
va
lu
at
io
n
 
sh
ee
ts
, 
q
u
es
ti
on
n
ai
re
s,
 
in
d
ir
ec
t 
ob
se
rv
at
io
n
s,
 
co
n
te
n
t 
an
al
ys
is
In
d
iv
id
u
al
 c
h
ar
ac
te
r 
of
 
p
ro
fe
ss
io
n
al
 d
ev
el
op
m
en
t 
co
n
ϐi
rm
ed
, d
is
cr
ep
an
cy
 
b
et
w
ee
n
 p
ro
fe
ss
io
n
al
 
p
er
fo
rm
an
ce
 a
n
d
 t
h
in
ki
n
g,
 
d
ev
el
op
m
en
t 
p
ro
m
ot
ed
 t
h
ro
u
gh
 
ap
p
ro
p
ri
at
e 
in
te
rv
en
ti
on
s 
an
d
 
se
lf
-e
va
lu
at
iv
e 
in
st
ru
m
en
ts
Stehlíková (2010)
P
ed
ag
og
ic
al
 
co
n
te
n
t 
kn
ow
le
d
ge
, 
te
ac
h
er
s 
an
d
 
st
u
d
en
ts
 o
f m
at
h
s,
 
m
at
h
s 
te
ac
h
in
g 
m
et
h
od
ol
og
y
To
 e
xp
lo
re
 w
h
at
 
st
u
d
en
ts
 n
ot
ic
e 
in
 
re
co
rd
in
gs
 o
f l
es
so
n
s;
 
to
 id
en
ti
fy
 p
ar
ti
cu
la
r 
p
h
en
om
en
a 
in
 
m
at
h
s 
te
ac
h
in
g 
m
et
h
od
ol
og
y
P
ed
ag
og
ic
al
 
co
n
te
n
t 
kn
ow
le
d
ge
 
(S
h
u
lm
an
),
 a
b
il
it
y 
to
 n
ot
ic
e 
(S
h
er
in
 
&
 v
an
 E
s)
7
0
 s
tu
d
en
ts
 o
f 
te
ac
h
in
g 
m
at
h
s 
(f
or
 v
ar
io
u
s 
ty
p
es
 
of
 s
ch
oo
ls
 a
n
d
 
su
b
je
ct
s)
 w
it
h
 
a 
p
ro
fe
ss
io
n
al
 
m
od
u
le
 c
om
p
le
te
d
Q
u
es
ti
on
n
ai
re
, 
q
u
al
it
at
iv
e 
re
sp
on
se
 
an
al
ys
is
 o
f 
u
n
ϐi
n
is
h
ed
 
se
n
te
n
ce
 
co
m
p
le
ti
on
s 
(o
p
en
 c
od
in
g)
Id
en
ti
ϐi
ca
ti
on
 o
f t
h
e 
re
la
ti
on
 
b
et
w
ee
n
 a
 te
ac
h
er
’s
 p
ed
ag
og
ic
al
 
re
ad
in
es
s 
an
d
 s
tu
d
en
ts
’ a
ct
iv
it
y,
 
n
ot
 m
u
ch
 d
ir
ec
t 
in
sp
ir
at
io
n
 
fo
r 
m
at
h
s 
te
ac
h
in
g 
fr
om
 
si
tt
in
g 
in
 o
n
 c
la
ss
es
, i
n
d
iv
id
u
al
 
p
er
ce
p
ti
on
 o
f t
h
e 
te
ac
h
in
g 
p
ro
ce
ss
Vašutová (2008)
Fu
tu
re
 t
ea
ch
er
s’
 
p
re
p
ar
at
io
n
 in
 
ed
u
ca
ti
on
 a
n
d
 
p
sy
ch
ol
og
y 
co
u
rs
es
, 
re
ϐl
ec
ti
on
 
To
 e
va
lu
at
e 
th
e 
im
p
le
m
en
ta
ti
on
 o
f a
n
 
in
n
ov
at
iv
e 
ap
p
ro
ac
h
 
to
 p
re
-s
er
vi
ce
 
te
ac
h
er
 e
d
u
ca
ti
on
, 
ex
p
lo
re
 it
s 
in
ϐl
u
en
ce
 
on
 p
ar
ti
ci
p
an
ts
’ 
co
m
p
et
en
ce
s 
Te
ac
h
in
g 
st
yl
es
 
(B
ro
p
hy
, G
oo
d
, 
A
llp
or
t,
 M
as
lo
w
, 
R
og
er
s,
 G
ar
d
n
er
, 
Fr
ei
re
) 
3
7
8
3
 s
tu
d
en
ts
 
fr
om
 3
 fa
cu
lt
ie
s 
of
 e
d
u
ca
ti
on
 
af
te
r 
ta
ki
n
g 
p
ar
t 
in
 “
D
ay
s 
of
 
E
d
u
ca
ti
on
”, 
al
l 
su
b
je
ct
s 
w
er
e 
re
p
re
se
n
te
d
St
ru
ct
u
re
d
 
q
u
es
ti
on
n
ai
re
 
(1
1
 it
em
s)
, 
m
u
lt
ip
le
 c
h
oi
ce
 
an
d
 o
p
en
 
q
u
es
ti
on
s 
T
h
e 
in
n
ov
at
io
n
 p
ro
ve
d
 
su
cc
es
sf
u
l, 
n
ew
 k
n
ow
le
d
ge
 
w
as
 g
ai
n
ed
, s
tu
d
en
ts
 a
tt
it
u
d
es
 
to
 e
d
u
ca
ti
on
 a
n
d
 p
sy
ch
ol
og
y 
co
u
rs
es
 w
er
e 
m
or
e 
p
os
it
iv
e,
 
ed
u
ca
ti
on
al
 v
al
u
es
 a
n
d
 
p
ri
or
it
ie
s 
b
ec
am
e 
cl
ea
re
r
Duschinská (2011)
M
en
to
ri
n
g,
 p
re
-
gr
ad
u
at
e 
te
ac
h
er
 
ed
u
ca
ti
on
, 
su
p
p
or
ti
n
g 
p
ro
fe
ss
io
n
al
 
le
ar
n
in
g
To
 d
es
cr
ib
e 
an
d
 
an
al
ys
e 
a 
m
en
to
ri
n
g 
p
ro
ce
ss
 a
s 
a 
m
ea
n
s 
of
 fa
ci
li
ta
ti
n
g 
le
ar
n
in
g 
p
ro
ce
ss
es
, 
to
 o
u
tl
in
e 
p
os
si
b
le
 
in
te
rv
en
ti
on
s 
P
ro
fe
ss
io
n
al
 
d
ev
el
op
m
en
t 
th
eo
ry
 (
W
oo
d
s)
, 
p
ro
fe
ss
io
n
al
 
le
ar
n
in
g 
(V
on
k)
, 
m
en
to
ri
n
g 
th
eo
ry
 
(C
lu
te
rb
u
ck
)
G
ra
d
u
al
ly
 
co
n
st
ru
ct
ed
 
re
se
ar
ch
 s
am
p
le
, 4
 
gr
ou
p
s 
of
 s
tu
d
en
ts
 
af
te
r 
co
m
p
le
ti
on
 
of
 t
h
e 
th
ir
d
 y
ea
r 
of
 s
tu
d
ie
s 
(2
0
0
9
–
2
0
1
0
) 
Q
u
al
it
at
iv
e 
m
et
h
od
ol
og
y,
 
fo
cu
s 
gr
ou
p
, 
in
-d
ep
th
 
in
te
rv
ie
w
, 
in
te
rp
re
ta
ti
on
 
by
 m
ea
n
s 
of
 
gr
ou
n
d
ed
 
th
eo
ry
M
en
to
ri
n
g 
is
 a
 c
om
p
le
x 
an
d
 
ve
ry
 c
om
p
li
ca
te
d
 s
ys
te
m
; 
im
p
or
ta
n
t:
 t
w
o 
le
ve
ls
 
– 
in
te
rr
el
at
io
n
sh
ip
s 
an
d
 
p
ro
ce
ss
es
; k
n
ow
in
g 
th
e 
st
u
d
en
t 
(h
is
/h
er
 e
xp
ec
ta
ti
on
s 
an
d
 
p
ro
fe
ss
io
n
al
 a
n
d
 p
er
so
n
al
 
ch
ar
ac
te
ri
st
ic
s)
 le
ad
s 
to
 
in
te
rv
en
ti
on
s 
an
d
 e
d
u
ca
ti
ve
 
ef
fe
ct
s
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Competence: graduate
Nelešovská (2001)
Fa
cu
lt
y 
of
 
ed
u
ca
ti
on
 
gr
ad
u
at
e,
 c
ar
ee
r 
op
p
or
tu
n
it
ie
s,
 
te
ac
h
er
’s
 r
ol
e 
of
 a
n
 
ed
u
ca
to
r, 
fe
ed
b
ac
k 
fo
r 
te
ac
h
er
 
ed
u
ca
ti
on
To
 d
et
er
m
in
e 
gr
ad
u
at
es
’ c
ar
ee
r 
op
p
or
tu
n
it
ie
s,
 
id
en
ti
fy
 v
ie
w
s 
of
 p
ro
fe
ss
io
n
al
 
re
ad
in
es
s
n/
a
1
4
0
 r
es
p
on
d
en
ts
, 
gr
ad
u
at
es
 fr
om
 
co
m
b
in
ed
 d
eg
re
e 
p
ro
gr
am
m
e 
of
 
te
ac
h
in
g 
fo
r 
p
ri
m
ar
y 
sc
h
oo
l
Q
u
es
ti
on
n
ai
re
In
cr
ea
se
 in
 c
ar
ee
r 
op
p
or
tu
n
it
ie
s 
fo
r 
u
n
iv
er
si
ty
 g
ra
d
u
at
es
, 
d
ec
re
as
e 
in
 t
h
e 
n
u
m
b
er
 o
f 
te
ac
h
er
s 
te
ac
h
in
g 
a 
su
b
je
ct
 
th
ey
 a
re
 n
ot
 q
u
al
iϐ
ie
d
 fo
r, 
ac
ce
p
ta
n
ce
 o
f f
u
rt
h
er
 e
d
u
ca
ti
on
, 
go
od
 c
on
te
n
t 
kn
ow
le
d
ge
 
ac
q
u
ir
ed
 a
t 
u
n
iv
er
si
ty
, m
or
e 
m
et
h
od
ol
og
y 
ta
u
gh
t 
as
 w
el
l a
s 
ed
u
ca
ti
on
al
, p
sy
ch
ol
og
ic
al
 a
n
d
 
co
m
m
u
n
ic
at
io
n
 p
re
p
ar
at
io
n
Urbánek (2005)
Fa
cu
lt
y 
of
 
ed
u
ca
ti
on
 g
ra
d
u
at
e,
 
p
ro
fe
ss
io
n
al
 
ac
ti
vi
ti
es
, s
el
f-
re
ϐl
ec
ti
on
, s
el
f-
as
se
ss
m
en
t
To
 d
et
er
m
in
e 
th
e 
am
ou
n
t 
an
d
 q
u
al
it
y 
of
 t
ea
ch
in
g 
ac
ti
vi
ti
es
 
as
 s
ee
n
 b
y 
st
u
d
en
ts
 
af
te
r 
a 
p
er
io
d
 o
f 
te
ac
h
in
g 
p
ra
ct
ic
e;
 t
o 
an
al
ys
e 
te
n
d
en
ci
es
 o
f 
d
ev
el
op
m
en
t
n/
a
9
2
6
 F
ac
u
lt
y 
of
 E
d
u
ca
ti
on
 
gr
ad
u
at
es
, 
lo
n
gi
tu
d
in
al
 s
tu
dy
 
b
et
w
ee
n
 t
h
e 
ye
ar
s 
1
9
9
6
-2
0
0
3
N
on
-
st
an
d
ar
d
is
ed
 
se
lf
-r
eϐ
le
ct
iv
e 
q
u
es
ti
on
n
ai
re
 
C
h
al
le
n
gi
n
g 
ac
ti
vi
ti
es
: 
le
ss
on
 p
la
n
n
in
g,
 a
ss
es
sm
en
t,
 
ap
p
li
ca
ti
on
 o
f e
d
u
ca
ti
on
al
 
m
et
h
od
s;
 m
an
ag
ed
 b
es
t:
 
co
m
m
u
n
ic
at
io
n
, m
ot
iv
at
in
g 
p
u
p
il
s,
 in
d
iv
id
u
al
is
ed
 a
p
p
ro
ac
h
; 
te
n
d
en
cy
: i
n
cr
ea
se
 in
 in
te
ra
ct
iv
e 
p
re
p
ar
ed
n
es
s,
 d
ec
re
as
e 
in
 t
h
e 
ab
il
it
y 
to
 s
ol
ve
 b
eh
av
io
u
ra
l 
p
ro
b
le
m
s 
Vašutová (2008)
Se
e 
ab
ov
e
Wernerová (2009)
P
ro
fe
ss
io
n
al
 
co
m
p
et
en
ce
, 
te
ac
h
er
s’
 
p
ro
fe
ss
io
n
al
 
ac
ti
vi
ti
es
, p
re
-
gr
ad
u
at
e 
te
ac
h
er
 
ed
u
ca
ti
on
, t
ea
ch
in
g 
p
ra
ct
ic
e
To
 a
n
al
ys
e 
p
er
sp
ec
ti
ve
s 
of
 
th
re
e 
gr
ou
p
s 
of
 
re
sp
on
d
en
ts
 o
n
 t
h
e 
d
if
ϐi
cu
lt
y 
of
 t
ea
ch
er
s 
p
ro
fe
ss
io
n
al
 a
ct
iv
it
ie
s 
T
yp
ol
og
ie
s 
of
 t
ea
ch
er
s’
 
ac
ti
vi
ti
es
 
(B
lí
žk
ov
sk
ý,
 
V
aš
u
to
vá
, U
r-
b
án
ek
, Š
ve
c)
8
9
 s
tu
d
en
ts
 a
t 
th
e 
en
d
 o
f t
ea
ch
er
 
ed
u
ca
ti
on
 s
tu
dy
 
p
ro
gr
am
m
e,
 1
7
4
 
fa
cu
lt
y 
te
ac
h
er
s,
 
1
4
 s
u
b
je
ct
 m
at
te
r 
m
et
h
od
ol
og
is
ts
 
(2
0
0
7
/2
0
0
8
, 
Te
ch
n
ic
al
 
U
n
iv
er
si
ty
 in
 
Li
b
er
ec
)
Q
u
es
ti
on
n
ai
re
 
b
as
ed
 o
n
 
p
ri
or
it
is
in
g 
of
 
li
st
ed
 t
ea
ch
er
s’
 
p
ro
fe
ss
io
n
al
 
ac
ti
vi
ti
es
 
Te
ac
h
er
s’
 p
ro
fe
ss
io
n
al
 a
ct
iv
it
ie
s 
p
er
ce
iv
ed
 a
s 
m
os
t 
d
if
ϐi
cu
lt
: t
im
e 
p
la
n
n
in
g 
of
 t
h
e 
le
ss
on
, d
ea
li
n
g 
w
it
h
 s
tu
d
en
ts
’ d
is
ci
p
li
n
e;
 
te
ac
h
er
s’
 p
ro
fe
ss
io
n
al
 a
ct
iv
it
ie
s 
p
er
ce
iv
ed
 a
s 
n
ot
 d
if
ϐi
cu
lt
: 
co
m
m
u
n
ic
at
io
n
 w
it
h
 s
tu
d
en
ts
. 
Fa
cu
lt
y 
te
ac
h
er
s 
w
er
e 
m
or
e 
cr
it
ic
al
 in
 e
va
lu
at
io
n
 o
f 
st
u
d
en
ts
 t
h
an
 o
th
er
 g
ro
u
p
s 
of
 
re
sp
on
d
en
ts
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Opening up to the profession: novice teacher
Šimoník (1994)
Te
ac
h
in
g 
p
ro
fe
ss
io
n
, n
ov
ic
e 
te
ac
h
er
, c
on
d
it
io
n
s 
fo
r 
te
ac
h
in
g,
 
m
en
to
r 
te
ac
h
er
, 
te
ac
h
er
 e
d
u
ca
ti
on
To
 e
xp
lo
re
 t
h
e 
ac
ce
p
ta
n
ce
 o
f n
ov
ic
e 
te
ac
h
er
s 
in
 t
h
e 
sc
h
oo
l, 
p
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1.2 Review outcomes
Table 1 is not exhausting. If we take into consideration the larger scope of 
current state of the art though, some tendencies arise. 
1.2.1 Theoretical background
Most empirical studies were conducted comprising regular steps i.e. 
describing the state-of-the-art, designating a problem and setting the aim of 
research, formulating hypotheses, determining methods used, data collection, 
formulating and answering research questions, veriϐication of hypotheses 
and discussion of results and providing outlook into future research and 
practice. In some studies, the theoretical background was less prominent.
Hand-in-hand with the development of qualitative methodology there come 
the changes in not only research design but also the researchers’ approach 
to theory. It fulϐils two basic roles in current research. There is theory as the 
source of background knowledge, which empirical studies stem from and, vice 
versa, which is confronted with new ϐindings in ϐinal stages of research. This 
is typical of the so-called representative research projects of various kinds 
(long-term projects, monographs, qualiϐication papers such as dissertations 
etc.) where a theoretical fundament is considered a sine-qua-non. In other 
qualitative studies, theory serves as a fully-ϐledged part of research results, 
either in terms of theoretical input being elaborated on or as a new source of 
information arising from the empirical study (grounded theory).
The absence of research-based theory is an evident deϐicit of the studies 
we focus on. In research into teacher education, answers to the following 
questions would be appreciated in particular: 
•  What stages does a student teacher go through from the beginning of 
their professional development (beginner student teacher) to graduating 
from pre-service teacher education?
•  What indicators of the individual stages of becoming a teacher can be 
recognised and how to understand the stages of a teacher’s professional 
development? 
1.2.2 Research aims
The analysis has determined that research mainly aims at two areas. It 
concentrates on students’ attitudes and opinions at two stages of their pre-
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service education: Firstly, at the second redeϐinition stage where the interest 
lies in the assessment of a student’s readiness for the teaching profession 
through his/her concepts of content as well as pedagogical knowledge. The 
other frequent group of respondents comprises graduates from faculties 
of education. These studies focus on the contributions and deϐiciencies of 
teacher education. They are mostly evaluative in retrospective and may 
serve as an inducement for adjustments in current teacher education 
models. What is typical of the two groups in focus is the fact that in both 
cases respondents are at a stage of professional development with sufϐicient 
content and pedagogical knowledge as well as the ability to make statements 
about themselves in order to be considered researchers’ partners.
On the other hand, the remaining stages of pre-service professional 
development have been rarely tackled. There are several areas lacking more 
in-depth descriptions and analyses. At the very beginning, there are scarce 
data concerning who the teacher education applicants (beginner students 
later on) are and what their motivation, anticipations and expectations of 
teacher education are. At present, these studies are crucial as the number 
of teacher education applicants decreases and, at the same time, there is 
an increase in the number of difϐicult students who are admitted to begin 
teacher education without having to go through the necessary selection at 
entrance exams. 
Research into social aspects of teacher professional development is another 
area that ought to be focused on as it might provide insight into the process of 
teachers growing into their role (e.g. recognising changes in learning styles, 
understanding personal growth, determining successful or unsuccessful 
social interactions, overcoming high-school habits, searching for turning 
points in the course of professional development, etc.) Nonetheless, it 
is understandable that research into pedagogical knowledge and/or 
instructional skills of future teachers is more traditional, easier to propose 
and conduct, and provides better opportunities for further comparisons. 
1.2.3 Samples/respondents
Most research studies focus on student teachers in the course or right after 
ϐinishing their reϐlective teaching practice, i.e. when their didactic education 
is being tested in authentic school environment. Similarly, research into 
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novice teachers’ reϐlections on their recently ϐinished teacher education is 
common. 
On the other hand, research into students in early stages of their teacher 
education is rather scarce; particularly beginner students and the process 
of their establishing themselves at the faculties of education are little known 
about.
1.2.4 Research methods / instruments
In the context of current educational research it comes as no surprise that 
quantitative methodology of research into future teachers is often replaced 
by qualitative or mixed-method approach. As the research questions 
changed, so did the strategies and research instruments. Regarding research 
methods, they tend to shift from questionnaires towards in-depth interviews 
or focus groups, the strengths of narrative and reϐlective techniques are 
taken advantage of and a future teacher becomes the centre of attention of 
case studies. Last but not least, the potential that student portfolios have for 
research is being recognised.
The results of our analysis have shown that qualitative studies comprise 
minority of research into future teachers. There is no obvious answer as to 
why it is so. On the one hand, qualitative methodology is based on elaborate 
data collection and processing (e.g. open, axial and structured coding), on 
the other hand, application of these methods is demanding in many respects, 
time-consuming to say the least.
Even though technologies can be used at some stages of research (data 
collection and analysis of the transcribed communication in particular), it 
is the researcher who carries out majority of the work themselves. Since the 
researcher is mostly a teacher at the same time, the twofold role is even more 
challenging. There are several improvements crucial to enhance research into 
these areas such as intensive study of methodology, working with resources 
in foreign languages (looking up databases, making excerpts) and using 
technologies (mastering research software and audio-visual devices).
1.2.5 Research ϔindings
It is not possible to summarise all research ϐindings, nevertheless, three areas 
of results tend to stand out: 
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•  Results concerning a future teacher in the course of their professional 
development (in terms of feedback on the level of their readiness, 
providing a comparison of their individual level and the requirements of 
faculties of education).
•  Results concerning the faculties of education preparing future teachers 
(what the contributions of the studies were, how they could become 
more effective; these results comprise general ideas and suggestions for 
improvement and supplementation of current degree programmes).
•  Results concerning conceptual issues related to professional readiness of 
future teachers in terms of content knowledge as well as instructional 
skills (the analyses of students’ entry into various types of graded teaching 
practice, investigation into the arising conceptions of teaching in relevant 
school subjects, description of the level of content knowledge as well as 
instructional skills of a student of teaching). 
In summary, the focus on research into teacher education is scattered; 
many studies are conducted in a traditional way (especially those aiming at 
the second stage of pre-service education) and concentrate on analyses of 
content knowledge and instructional skills as well as graduates’ reϐlections 
of their education. 
There are gaps in our knowledge of a student on the pathway to the teaching 
profession, particularly in the ϐirst half of their pre-service education. 
This might be the reason why valid theoretical background for the early 
professional development stage is missing.
2  Proposing a model of professional development stages 
during teacher pre-service education
There is considerable need for designation and deϐinition of professional 
development stages during pre-service teacher education. Nevertheless, state 
of the art in research on teacher education provides many recommendations 
for further exploration of the respective ϐield, for example the works by 
Dytrtová and Krhutová (2009), Kasáčová (2009), Janík and Havel et al. 
(2005), Juklová (2008), Nezvalová (2000), Píšová (2005), Průcha (2002, 
2009), Spilková (2008), Vašutová (2008) and others. However, they only 
serve as an initial input rather than providing a complex model.
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We consider several Czech authors’ inputs essential, therefore worth 
mentioning at this point. Spilková (2004) has divided the development of 
student’s professional identity into four stages: initial stage (with the intent 
to motivate), identiϐication stage (preconceptions of teaching), theoretical-
reϐlective stage (inϐluenced by action theory and the reϐlection of teaching 
attempts), and contextual stage (with overall teaching conception set 
in wider context). Píšová (2005) sees the genesis of a “person in the role 
of a future teacher” differently as she designates three phases of future 
teachers’ professional development: initial phase (constituted by theoretical 
pedagogical and psychological support, observations and teaching attempts), 
implementation phase (the centre of the model – the clinical year) and 
reϐlective phase (where the development can be sped up by a reϐlective 
didactic seminar). 
In degree programmes at faculties of education, the topic of staging of 
professional development is to be found in models of increase in future 
teachers’ readiness for teaching. For example there is the Seberová’s concept 
of structured teaching practice segmented in gradual stages (2010). Implicitly 
they are included in various models of competences for speciϐic school 
subjects where they are gradually and subsequently structured (Vašutová, 
2001).
Based on the content of both the studies mentioned above and theoretical 
background summarised earlier in this study, and stemming from our expertise 
(for details see Svatoš, 2006, 2010, 2012), we have developed a tentative 
model aiming at the depiction of the trajectory of teacher professional 
development in the course of pre-service education and determine the stages 
a future teacher goes through. Considering the complexity of the topic, the 
proposed model only serves as a possible basis and inspiration for further 
examination. 
Adaptation stage: beginner student teachers 
The aims of teacher education
To provide conditions for adaptation and acceptance of the role of a student 
teacher; to lead to understanding professional development in the whole 
course of studies; to begin the change from a student teacher’s way of thinking 
towards a teacher’s way; to establish primary pedagogical and psychological 
support; to provide conditions for observation and understanding of the 
school reality.
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2.1 Professional development in the course of pre-service education
Figure 1. Model of professional development stages in the course of pre-
service education
Indicators of professional development and socialisation
The transition of a high-school pupil to a university student is often 
accompanied by euphoria and other generally positive feelings. However, 
during the process of getting acquainted with the student role, ϐirst problems 
arise. On the one hand, a student is confronted with their degree programme 
and the school climate; on the other hand there is a number of high-school 
residues and insecurities in terms of adaptation to the new environment. 
Their existing learning styles do not provide expected results; moreover, their 
habitual communication and interaction strategies prove to be ineffective. 
External pressure is substituted with internal one. The process of gaining 
independence from the family requires new family rituals and stereotypes. 
New peer relationships are formed and a student begins to compare their 
position with the others’. At that point, many a student resorts to attempts to 
hide in the crowd.
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First redeϐinition stage: student teacher redeϐining his/her social 
personality role  
The aims of teacher education
To encourage a student to accept the responsibility for their studies and 
performance in the course of their professional development; to deepen 
their pedagogical and psychological way of thinking; to create a link between 
theoretical content knowledge and practical instructional skills assigned and 
practiced in tutorials; to support microteaching practice; to guide a student 
to habitual self-reϐlection and self-assessment; to pave the way to in-depth 
evaluation of school reality and understanding the roles of its key participants 
as well as their social and pedagogical interactions.
Indicators of professional development and socialisation
As beginner student teachers settle in their role, they gradually interiorise 
the requirements of the faculties of education. Novelty is substituted by 
a routine, understanding of various perspectives and contemplation whether 
and under what circumstances to continue studying and what kind of effort 
to make. A student role is redeϐined substantially: from an individual as 
a part of a study group towards a self-deϐining individual alongside other 
such persons. There is an apparent step out of the anonymous study group as 
students assess their future performance as teachers through the prism of self-
knowledge and prediction of their own social and personal development.
Second redeϐinition: student teacher redeϐining his/her didactic and 
reϐlective role  
The aims of teacher education
To establish specialist preparation as an applied ϐield in the school education; 
to interlink ϐields of study with pedagogical transformation; to prepare 
the ground for consecutive opportunities for a student to act in the role of 
a teacher; to understand practice as a process of reϐlective learning – typical 
of teacher education; to instruct students on speciϐic approach to education, 
including pupils with special needs, in the course of pedagogical and 
psychological preparation. 
Indicators of professional development and socialisation
The second group of research studies is deϐined by assessment of possible 
future success on the basis of microteaching practice at schools. The role 
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redeϐinition is characterised by a different approach to theory, pedagogy 
is applied and linked to real practical situations. Professional development 
brings a lot of new experience and reϐlective evaluations of future teachers’ 
attempts to conduct teaching in practice sessions at real schools. Apart from 
theoretical content and pedagogical knowledge, a future teacher is confronted 
with the actual pupil social group and the educational side to teaching. It 
is these authentic educational problems that often lead to future teachers’ 
self-doubt and uncertainty whether or not they will be able to manage the 
real stress of their future profession. This seems to be a stage full of turning 
points with direct impact on further professional development.
Competence stage: a graduate
The aims of teacher education
To bring future teachers to a stage where they are capable of autonomous 
professional conduct of expected and acceptable activities; to encourage 
them to evaluate their present opportunities as a result of their professional 
development in the course of studies and self-development (in all cognitive 
and specialised, psychological and pedagogical, and social and communicative 
aspects); to reinforce future teachers’ positive self-image as it is a prerequisite 
of their further professional development. 
Indicators of professional development and socialisation
A student of teaching becomes a graduate after fulϐilling both curricular and 
administrative conditions required by the respective degree programme. The 
graduates’ early assessment separates in two directions: towards reϐlection 
of recently ϐinished studies in terms of gains and deϐicits on the one hand, and 
personal expectations, options and prognoses on the other. Personal values 
are inϐluenced dominantly by personal relationships as well as confronted 
with the reality of career options. Finding one’s way on the labour market can 
be accompanied by illusions and disillusionment, certainty and uncertainty, 
feelings of consonance or dissonance with the school as a social, professional 
and management environment.
2.2  The stages of early professional development in the course of pre-service 
teacher education
In the last part of our paper we will focus on a speciϐic group of students of 
teaching, those who are at the very beginning of their professional pathway 
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(see Table 2). We believe that this professional group, which we have been 
devoting our interest to recently, is neglected unfairly.
Table 2 
The stages of early professional development 
Early stage of professional 
development
With respect to 
oneself (socialising)
With respect to 
teacher education 
(professionalising)
Adaptation
ϐinding one’s way in 
a heterogeneous group, 
ϐirst expectations, 
motivation, 
identiϐication of 
changes
missing the point of the 
programme, behavioural 
patterns of a high-school 
pupil, prediction of 
difϐiculties, acceptance of 
external pressure
First redeϐinition 
stage: student 
teacher redeϐining 
his/her social 
personality role
Comparative
realising one’s 
possibilities and limits, 
their projection to new 
social interactions
understanding of professional 
development, requirements, 
theory and practice
Convergent
de-socialisation and 
egocentrism, focus 
on personal identity, 
development at the 
expense of a student 
group 
beginning of interiorisation, 
adjusting one’s present 
and future possibilities 
and capabilities to the 
requirements
Why should beginner students be the focus of research? 
We are convinced that a beginner student requires both social and educational 
attention for numerous reasons. First of all, motivation to enter into teacher 
education changes from predictable motives to calculating ones (cutting 
oneself off from a family, extending the period of careless youth, getting 
a degree, winning enough time for hobbies etc.). Therefore expectations 
upon entry to teacher education change and there is a risk of its applicants 
only being passive recipients of external professional development efforts as 
a result of entering the education for all the wrong reasons.
In the long run it is also apparent that the faculty has to substitute for social, 
personal and communication deϐiciencies of higher secondary schools; we 
experience the necessity of helping beginner students to adapt in terms of 
encouraging them to take part in a dialogue, accept responsibility for their 
actions as well as the way of thinking, getting used to being assessed as well 
as assessing others and learning to compare one’s approach and attitude to 
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those of others’. Last but not least, students at the beginning of pre-service 
education learn to study while their habitual learning strategies acquired at 
high school usually prove to be ineffective and standing in the way of positive 
perception of the beginning of their studies. Apart from one exception, 
we primarily focused on social aspects of entering a faculty of education. 
Thus these two phases of professional development are called the ϐirst role 
redeϐinition stage in terms of social and personal development and they 
round off the early professional development stage (see table 2 for details).
To sum up, the main reason why beginner student teachers should be in the 
centre of researchers’ attention is the fact that the composition of students 
admitted to faculties of education is changing, therefore the institutions of 
teacher education should react to the trend by getting to know the students 
and adjust the strategies and approach to their professional development 
accordingly.
3 Conclusion
Firstly, it was pointed out that current research into teacher education is 
intensive on the one hand, but on the other hand it is unevenly distributed 
in terms of research focus, instruments and results. Researchers tend to 
be traditionally interested in professional qualities of novice and expert 
teachers. As a result of our review, we ϐind research studies into future 
teachers at various stages of their professional development in the course 
of teacher education insufϐicient. However, the process of adapting to the 
teacher role is successfully depicted in case of future teachers in the course 
of observed teaching practice where they apply the content knowledge as 
well as psychological and instructional skills acquired during their studies; 
moreover, studies into graduates also frequently aim at the outcomes of pre-
service teacher education. Unfortunately, much less is known about novice 
teachers who enter the professional arena and are rather interesting as their 
characteristics evolve in the context of social and demographic changes.
With respect to the effectiveness and authenticity of teacher education, two 
major conditions ought to be fulϐilled: the particular stages of professional 
development in the course of teacher pre-service education should be 
described and it must be determined who the students of teaching really are.
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Both these conditions are crucial for the institutions of teacher education. 
If we can anticipate the professional development trajectories, ϐill them 
properly with cognitive and social content, and at the same time get to 
know the roles and personalities of the participants, signiϐicant potential for 
adjustments to current degree programmes will be uncovered. Such degree 
programmes will have the ambition to be considerably higher-quality and 
accommodating for a future teacher.
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Student na cestě k učitelství – inspirace z výzkumné praxe
Abstrakt: Výzkumy věnované učiteli, jeho profesnímu vývoji v edukačních i sociálních 
souvislostech mají dlouho tradici a jsou v nejen v českém výzkumném prostředí 
neustále obohacovány novými badatelskými podněty. Intenzitou, ale také četností se 
výzkumný zájem soustředí především do dvou profesních stádií: směrem k poznání 
začínajícího učitele a popisu učitele-experta. Je ke škodě pedeutologické teorie i praxe, 
že bádání jen v některých případech směřují k pregraduální přípravě a poznávání 
proměn studenta v budoucího učitele. Předkládaná stať poukazuje na dvě okolnosti: 
první – potvrzující zmiňovanou skutečnost o menším zájmu českých badatelů 
o výzkumy „uvnitř“ učitelského vzdělávání, a druhou – že je možné popsat vývojové 
profesionalizační etapy v pregraduální přípravě a také je výzkumně ověřovat. Zvláště 
významné je to v období tzv. ranné profesionalizace, kdy dochází k podstatným 
změnám v postojích začínajících studentů učitelství k sobě samému, učitelskému 
vzdělávání i pojetí edukační praxe (dochází k redeϐinování studentské role). Zvýšení 
badatelského zájmu tímto směrem má dva významné efekty: především vede 
k poznávání „člověka v roli studenta učitelství“ a současně dává instituci učitelského 
vzdělávání příležitost k autentickým a individuálně zaměřeným intervencím.
Klíčová slova: pedeutologické výzkumy, učitel-expert, začínající učitel, etapy 
pregraduálního vzdělání, redeϐinice studentské role, raná profesionalizace
